MOSSPITS LANE PRIMARY SCHOOL
CURRICULUM POLICY

Policy title Curriculum Policy
Function For information about how the school organises and delivers a
broad and balanced curriculum
Non-Statutory guidance UN Convention on the Rights of the Child
Statutory Guidance Keeping Children Safe In Education 2022
Equality Act 2010
Last reviewed Spring 2023
Date of next review Spring 2024
Signed (Headteacher) V. Corbett
Signed (Chair of E. Cheliotis
Governors)
Approved by: Vicky Corbett and Erini Date: Spring 23
Cheliotis
Last reviewed on: Spring 2023

Next review due by: Spring 2024



https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child

Contents

© N ORODN =

N ) a2 A a o

What do we mean by the school’s curriculum?
Motto, vision, core values and whole school aims
Curriculum intent

Early Years Foundation Stage curriculum
Curriculum overview

Progression of skills

Securing knowledge

High quality teaching

Timetabling

. Inclusive curriculum

. Curriculum pedagogy

. Literacy across the curriculum
. Cultural capital

PE and school sport

. Curriculum evaluation, review and improvement
. Assessment, reporting and feedback

. Monitoring standards and provision

. Subject leadership and middle leaders

. The role of the school’s Curriculum Lead

. Learning environment



1. What do we mean by the school’s curriculum?

The curriculum is the content taught across Mosspits Lane Primary School to ensure learning and
personal development for all pupils. Statutory documents that form the basis for the school’s
curriculum are:

Early Years Foundation Stage: the Statutory Framework for EYFS and the (non-statutory)
Development Matters

Years 1 to 6: the National Curriculum for Key Stage 1 and 2.

However, our richly planned curriculum goes beyond statutory requirements; it has been developed
as bespoke to our school, linking high quality published schemes of work with those designed by the
school’s leaders. Units are planned to ensure the diverse characteristics and needs of our pupils
and their families and the wider world are incorporated. The importance of the school’s locality and
community and the vibrant diversity and heritage of the city of Liverpool as a learning resource is
celebrated and embedded throughout. This learning is enriched with a curriculum that extends their
learning beyond the locality to an understanding for pupils of their place in the UK and wider, with
exciting global and multicultural content.

Alongside our taught curriculum, we are passionate about teaching our pupils to grow as individuals.
We have created a programme of personal, social and health and economic education (PSHE) to
nurture pupils to become positive, confident adults, fully incorporating the statutory requirements of
Relationships Education & Relationships and Sex and Health Education. This is taught as a
PSHE programme as well as being woven into the fabric of the wider school curriculum and school
life. We place great emphasis on social, moral, spiritual and cultural learning along with promoting
British values. Pupil wellbeing and positive mental health is of high priority and we work
holistically with children and their families to promote this. We are incredibly proud of how strong our
PE and school sport offer is and we are committed to making sure pupils are physically active and
have a huge range of opportunities to participate in a multitude of sports, games, active play and
physical activity, at all ages.

2. School motto, mission statement, core values and whole school aims
Our curriculum is underpinned by our school motto, vision and values.

Motto: Believe, Achieve, Succeed

Mission statement:

We will: Nurture through respect, inspire through creativity, succeed beyond expectations



Core values:
Our core values are:

TEAMWORK PASSION RESPECT HONESTY SELF-BELIEF ECO-FRIENDLY
DETERMINATION

Our school aims:

e To create a happy school environment that is inclusive, diverse and safe and which promotes
the building of positive relationships with others.

e To help each child develop a lively enquiring mind, confidence and compassion, enabling them
to experiment, investigate, take risks and make informed choices while at school and in later
life.

e To establish a welcoming atmosphere and a strong partnership between school and home with
all stakeholders and with the wider community.

e To inspire and motivate our children to succeed and achieve their full potential, through a
progressive curriculum model that will excite, challenge and celebrate learning.

3. Curriculum intent:

e To provide a progressive, knowledge-rich curriculum across the key stages in all subjects;

e To deliver a curriculum that is ambitious and has high expectations for all pupils to achieve
the best possible progress;

e To have a rigorous focus on early reading and phonics from the outset of starting school;

e To encourage a love of reading, so that pupils read at every opportunity, not just within
reading lessons but across other subjects, with fluency and confidence;

e To ensure a broad and balanced curriculum that recognises the importance of all curriculum
subjects;

e To support and enrich pupils’ physical development, health and mental wellbeing and
enable them to be active;
e To develop a strong sense of identity and build every child’s cultural capital;

e To embed the promotion of British Values: democracy, law, individual liberty, mutual respect
and tolerance of beliefs, faiths and non-faith backgrounds;

e To ensure a curriculum that recognises the multicultural, multi-faith and ever-changing nature
of the city they live in, as well as the UK and beyond.

e To promote equal opportunities, which guarantee that there will be no discrimination against
any individual or group, regardless of faith/non-faith, ethnicity, gender, sexuality, political or
financial status, or similar.

e To develop a lifelong love of learning and fully prepare them for the next stage of their
education.

4. The Early Years Foundation Stage (EYFS)

In our EYFS setting, we nurture and develop children from their own starting points, to grow creative
learners that aspire and achieve.



The EYFS curriculum is broad and progressive, built around the children’s interests, and enriched by
memorable experiences and opportunities. We believe strongly in supporting children to develop key
learning skills that prepare them for lifelong learning, as well as competence in all areas of the EYFS
curriculum.

Our EYFS provision is inclusive, with stimulating learning environments that challenge, support and
celebrate learning.

The EYFS curriculum is based upon four principles:

e A Unique Child. Every child is a competent learner who can be resilient, capable, confident
and self-assured. Children develop in individual ways and at varying rates. Attitudes and
dispositions to learning are influenced by feedback from others; we use praise and
encouragement and develop a positive attitude to learning.

e Positive Relationships. Children learn to be strong and independent from secure
relationships and aim to develop caring, respectful and professional relationships with the
children and their families.

e Enabling Environments. The environment plays a key role in supporting and extending the
children’s development. Through focused observations, we assess the children’s interests,
stages of development and learning needs before planning challenging and achievable
activities and experiences to extend their learning.

e Learning and Development. Our EYFS setting is organised to allow children to explore and
learn securely and safely. There are areas where the children can be active, be quiet and rest.
Our setting is organised as learning areas where children are able to find and locate equipment
and resources independently.

In the EYFS there are 7 areas of learning and development that are all important and
inter-connected.

Three of these areas are particularly vital for building a foundation to ignite children’s curiosity and
enthusiasm for learning, forming relationships and thriving. These are called the prime areas.

Communication and Language
Physical Development
Personal, Social and Emotional development

We also support children in the four specific areas, through which the three prime areas are
strengthened and applied. These are:

Literacy

Mathematics
Understanding the World
Expressive Arts and Design

We believe that children should be engaged by learning that develops and challenges them and
excites their imagination.

Early childhood is the foundation on which children build the rest of their lives. At Mosspits Lane,
learning and development in EYFS lays secure foundations for future learning and development.
However, we also believe that early childhood and EYFS is not only preparation for KS1 but learning
in preparation for life.



The EYFS team works closely with Year 1 to ensure that there is continuity and progression between
the Early Years curriculum and the start of the National Curriculum. This includes the progression of
learning, topic areas and resources.

5. Curriculum overview

Most of this policy will refer to the curriculum for Year 1 to 6, with links/references made to EYFS
where relevant. For detailed curriculum information on EYFS, please refer to the EYFS curriculum
policy.

In Years 1-6, teaching and learning is delivered as discrete subjects: English (including Phonics,
Reading, Spelling, Handwriting, Spoken Language & Writing), Mathematics, Science, Computing, Art,
French, History, Geography, Design Technology, PE, Music, RE and PSHE.

Schemes of work have been implemented and embedded in all subjects either as a result of:

a) careful research from highly considered expert bodies (such as Opening Worlds humanities
programme, White Rose Maths, Read Write Inc., Pie Corbett’s Talk for Writing etc.) or

b) have been designed in-house using guidance, training and expert advice/direction from national
subject bodies (such as the DATA or History Association or the Royal Geographical Society) by middle
leaders, with support from the school’s curriculum lead and school improvement professionals from
the Local Authority.

Teachers in each year group use subject schemes of work to deliver high quality teaching and
learning activities that have been planned to ensure coverage of a progression of core knowledge
and overarching concepts in each subject. Schemes of work are underpinned by the requirements of
the Department for Education’s National Curriculum (2014). Units of work are planned to ensure that

the NC requirements are incorporated, although this is only a starting point and schemes both meet
and exceed requirements, to ensure a wider, broader, richer curriculum offer.

Curriculum maps have been created to show coverage of areas of learning for each year group as
well as for individual subject areas. These can be found in the curriculum area of the school website.

Some units of work provide creative, cross-curricular opportunities for learning. However, the
progression of knowledge in a subject area takes priority over the need to make cross-curricular
connections.

Vocabulary is a core element of all learning across the curriculum and this is taught explicitly to
ensure pupils acquire the language to underpin learning and understanding. Pupils’ speaking and
writing will be transformed by use of a richly diverse vocabulary.

6. Progression model

The curriculum is the progression model. Each subject has been planned as a progression of
learning from Year 1 to Year 6, with components carefully sequenced across units in each year group,


http://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-1-to-4

from year-to-year and across phases. As well as this, the Year 1 curriculum builds on the starting
points from EYFS. Key knowledge has been identified across each subject and units of learning have
been planned for a clear model of progression. Units of work build on and consolidate previous
learning so that pupils acquire knowledge in component parts, connecting the knowledge into a
schema for more in-depth understanding and mastery of concepts. New content can be accessed
because of previously learned content.

7. Securing knowledge

Key knowledge in our school’s curriculum is both substantive and disciplinary. Substantive content is
the substance that pupils learn in each subject — the building blocks of factual content, concepts and
vocabulary. Disciplinary knowledge is subject-specific. Pupils learn how knowledge is gained and
renewed by practitioners in the subject i.e. historians, scientists and geographers. Disciplinary
knowledge fosters the critical and creative aspects of learning in a subject.

The curriculum organises and repeats substantive and disciplinary knowledge in ways that show
pupils how each component fits together. Learning is revisited multiple times in different contexts to
ensure it is embedded. Through this, pupils gain a secure grasp of well-connected pieces of
knowledge and consequently know more, remember more and are able to do more, securing deep
knowledge over time. with the aim of allowing pupils the opportunity to transfer knowledge, skills and
understanding across subjects.

8. High quality teaching and Learning

The curriculum requires the highest quality teaching to ensure pupils secure deep knowledge over
time so that it is mastered. This teaching will:

* build on pupils’ prior knowledge and experience;

« avoid overloading pupils’ working memory by breaking down complex material into smaller
component steps;

* encourage the retention of learning by using repetition, rehearsal, practice, reworking and
focused retrieval of critical knowledge and sKills;

« deliver a carefully-sequenced curriculum which teaches essential concepts, knowledge, skills and
principles;

* have a rigorous focus on ambitious vocabulary acquisition;
* use powerful analogies, illustrations, examples, explanations, comparisons, and demonstrations;
* be ready for common misconceptions and prepare strategies to counter them;

* be built on the planning of effective lessons, making good use of explicit modelling, definitions,
explanations, and scaffolds to support learning as well as concrete and practical resources;

» adapt teaching in a responsive way to support struggling and excelling learners while maintaining
high expectations for all, such as pre-teaching vocabulary/less secure key concepts



* provide pupils with tools and strategies to plan, monitor and evaluate their learning.

9. Timetabling

As far as possible, Mathematics and English are taught every day. English includes Spoken
Language, Writing, Reading, Handwriting, Spelling/Grammar and Phonics. Phonics is taught during
the first lesson of every day for EYFS-Y2 (and in KS2 for those pupils still accessing a phonics
programme.) Mathematics includes daily basic skills and times tables practice sessions outside of the
Mathematics lesson. English includes daily spelling instruction. Most subjects are fixed on a weekly
basis to ensure adequate spacing for revisiting, recalling and consolidating learning in the best way
possible, but some subjects such as Art and DT, may be alternated half-termly for more sustained
coverage for practical reasons. This can be seen more clearly on a set of curriculum maps.

10. Inclusive curriculum

At Mosspits, we plan and deliver an inclusive curriculum. We believe that supporting pupils with
additional and special educational needs should be part of a proactive approach to supporting all
pupils—it is not an ‘add on’. It means understanding and overcoming the specific barriers pupils
face to learning and what they need in order to thrive so that they can be included in all that the
school has to offer. For pupils with SEND, this will be in light of advice/documentation from outside
agencies involved with a pupil or in discussion with parents and the school’s Inclusion lead, Kirsty
Ainsworth.

Our school does all it can to meet specific, individual needs. We comply with the requirements set out
in the SEND Code of Practice (2014) in providing for children with SEND and we have taken advice
and guidance from the EEF’s guidance document, Special Educational Needs in Mainstream
Schools (2020) and the EEF’s blog Assess, adjust, adapt — what does adaptive teaching mean to
you? (2021) for practical ideas and teaching strategies including the 5-a-day principle.

All pupils will be exposed to the same content (with rare exceptions) with the expectation that the
majority of children will progress at the same pace and acquire increasingly deeper and broader
knowledge. Our curriculum is adapted, designed or developed to be ambitious and meet the
challenges that are often faced by pupils with SEND, developing their knowledge, skills and abilities to
apply what they know and can do with increasing fluency and independence. Although schemes of
work have been pre-designed, teachers take responsibility for planning lessons to ensure the needs of
every child is met using adaptive teaching. Teachers will prioritise familiar but powerful strategies,
like scaffolding, flexible grouping, cognitive and metacognitive strategies and explicit instruction, to
support pupils with both additional and special educational needs and disabilities. Teachers will
provide opportunities for all pupils to experience success by identifying pupils who need new content
further broken down, making use of formative assessment, adapting lessons, whilst maintaining high
expectations for all, connecting new content with pupils’ existing knowledge or providing additional
pre-teaching if pupils lack critical knowledge. This means understanding the needs of individual pupils
and weaving specific approaches into everyday, high quality classroom teaching.

A note on differentiation. Differentiation by task was previously embedded in our education system.
However, research and current educational thinking has shown that having different groups of pupils



has little to no effect on pupil attainment. Lower expectations for some groups, particularly by setting
them different work, will result in pupils having different knowledge and worsening gaps. If pupils can
learn the same things and then attempt the same tasks as the rest of the class, then they are better off
doing so.

The teacher, with support from the school’s Inclusion lead, provides curriculum resources and
educational opportunities which meet the child’s needs within the normal class organisation as far as
possible. Children’s special educational needs may be met by the use of carefully implemented
interventions or one-to-one support from teaching assistants and teachers, planned within the
curriculum.

For more detailed information on how the school ensures the needs of SEND pupils are met, please
refer to the school’s SEND policy.

11. Curriculum pedagogy

Pedagogy is the way that teachers deliver the content of the curriculum, the teaching style used and
the theories employed. Each subject has its own specific approaches to pedagogy, detailed in the
individual subject policies. However, there are a number of whole school approaches and strategies
that have been adopted as fundamental practice. These have been taken from recommended experts
and specialists in the education field, particularly in their subject areas such as Christine Counsell and
Steve Mastin’s work in the Opening Worlds programme and Ruth Miskin’s approach to Read Write
Inc. Teachers are given training in a range of pedagogical approaches and techniques to ensure that
all pupils access the same ambitious content, with most progressing at the same pace and acquiring
increasingly deeper and broader knowledge, accessing increasingly complex content.

An example of Opening Worlds ten teaching techniques which demonstrate how teachers would
deliver humanities units:

e Pre-teach some key vocabulary - avoid ‘what do you think this means?’, make explicit new
vocabulary and how to use them in sentences/linked to current/prior knowledge.

e Practise storytelling - plan story-telling, make it clearly linked to core knowledge, avoid
questions like ‘what do we think?’.

e Pupils hear you say the word - pronounce new words clearly and ask children to repeat
correctly, in different contexts.

e Pupil hear themselves say the word - pupils to say the word repeatedly, in different contexts.

e Don’t ask one, ask five — when children are answering questions, don’t ask one — ask five in
quick succession. ‘Retrieval practise for the many, not the few!’.

e Secure fluency - fluency = accuracy + speed, children should retrieve information accurately
at speed. This allows working memory to be freed up.

e Be clear what is core knowledge and what is ‘supporting hinterland’ — make sure there’s a
focus on core knowledge and that other information is just there to help and support you
teaching this.

e Secure pace — punchy lesson that keeps the core knowledge to the front and moves at a pace
with lots of pupil involvement ranging from choral repetition of words or phrases, to quick



physical demonstrations or mini-role plays, will help pupils to see the bigger patterns and
underlying story that drives the surface drama of the lesson.

e Avoid guessing games — information should either be retrieval or they don’t know. If they don’t
know, it should be taught explicitly.

e Check throughout with well-spaced quizzes — constant checking with short burst quizzes to
prevent loss of newly learned information (could be via multiple choice, true or false, labelling
etc).

12. Literacy across the curriculum

Our curriculum is designed to ensure that reading is developed and practised extensively across a
wide range of subjects beyond discrete reading lessons. High quality texts and reading activities are
implemented across Science and the Humanities along with stories and narratives to give meaningful
context to knowledge. In turn, this powerful knowledge that, if thoroughly and securely taught, builds
the wide and secure vocabulary acquisition that underpins literacy and all successful
communication. Furthermore, vocabulary size is the outward sign of the inward acquisition of
knowledge. Particularly important, as cited in the Opening Worlds humanities programme, °...the types
of account that form each subject’s processes and products — its narratives, analyses, arguments —
give pupils continuous, focused practice in reading and writing, both fiction and non-fiction. Pupils’
reading and writing will always be richly grounded in stimulating content in which pupils will be
increasingly secure, and always driven by a clear disciplinary purpose. Pupils’ extended speaking and
writing is transformed by the richly diverse vocabulary and the secure, fascinating stories that have
underpinned that vocabulary acquisition.’

13. The importance of Cultural capital

We are passionate about preparing our pupils to live and thrive in culturally and ethnically diverse
modern Britain. This means ensuring that the school’s curriculum is interwoven with a range of
cultural, creative and enrichment experiences from both a variety of cultures and from popular
culture. We believe that, for pupils to be able to appreciate and understand other cultures, they need
to feel confident in their own cultural identity first, so this is a starting point in the Early Years and a
thread that continues throughout. Our school curriculum embraces the different cultures and ethnic
groups that make up our school, and explores our local context, in Liverpool. This includes a
celebration of the achievements and culture of our pupils’ heritage as well as those beyond the school
and the city, to the wider world.

To enhance our subject-specific, knowledge-rich curriculum, children have wider experiences such as:

e Educational visits to a range of diverse places such as libraries, local parks, museums, wildlife
reserves and art galleries.
British Sign Language sessions

Philosophy for Children

Visiting creatives from diverse backgrounds i.e. artists, musicians, dancers and storytellers
PE, PSHE, Art, Science, History, DT and Music workshops

e Appreciation of the Arts and artists in Music, Drama and Dance



e OQOutdoor learning in areas designed for this i.e. our allotment

e Themed days to celebrate national events, community, diversity, culture, health and mental
wellbeing and celebration of our city, country and the wider world

e Diversity and range in books and resources used, embracing inclusivity and diversity in modern
Britain and including race and ethnicity, gender and sexuality.

Threaded throughout our curriculum planning is a focus on diversity, with examples such as
representation within the texts we study in English; the artists, designers, scientists and musicians
studied in Science and foundation subjects and the locations, places and cultures studied in our rich
humanities curriculum.

14. PE and school sport

PE and school sport is of huge significance across our school and we are dedicated to encouraging
our pupils to be as physically active as possible. Using the PE and school sport premium, we plan
an extensive programme of activities, initiatives and enrichments to get pupils active on a daily basis
and engaged in PE and school sport, competitions, extra-curricular sports and pathways into clubs,
promoting physical activity outside of school. In recognition of the work in this area, we have a School
Games Gold Mark. See the PE and school sport policy (and PE premium document on our website)
for more details.

15. Curriculum evaluation, review and improvement

The school’s leaders regularly review the school’s curriculum with middle leaders and class teachers.
Reviews are made of what is being taught, how planned units have worked and if there are any issues
to be addressed such as coverage, resources or time allocation. This is an ongoing, cyclical process
and is supplemented by evidence from curriculum monitoring. The school’s curriculum lead uses this
information to work with staff to plan and implement improvements to ensure that the curriculum is the
best it can be and that the needs of the pupils at the school are met effectively.

16. Assessment, reporting and feedback

Our school uses ongoing formative and summative assessment throughout the curriculum to
ensure high quality teaching and learning for all pupils. The school’'s assessment policy sets out how
the curriculum is assessed for each of the different subject areas. Teachers use parent/teacher
evenings to report on pupils’ attainment and progress; this information is supplemented with an
end-of-year report in all areas of the taught curriculum.

Formative and summative assessment strategies are constantly reviewed to ensure they meet the
needs of pupils across the school. These take the form of a range of daily formative activities to check
on misconceptions and support pupils to make progress in lessons. This is supplemented by
summative assessments which give a summary of attainment and progress over time. For more
information on curriculum assessment, see the school’'s Assessment and Feedback policy.

Feedback is given to pupils at every stage of their development with its sole purpose being to provide
information for pupils to improve. We recognise that purposeful feedback to pupils is a key



component of high quality teaching and is an integral part of classrooms across all phases and
subjects. It supports pupil progress, builds learning, addresses misunderstandings, and closes the gap
between where a pupil is and where the teacher wants them to be. For more detailed information, see
the school’'s Assessment and Feedback policy.

17. Monitoring standards and provision

The Governing Body is responsible for ensuring the school curriculum is implemented. Governors
work with the headteacher and senior leaders to review the curriculum and its policies. Senior
Leaders, TLR holders and/or subject leaders regularly report to Governors on curriculum updates and
key subject areas have Curriculum Link Governors who meet termly with those subject leaders.

The Headteacher is responsible for the day-to-day organisation of the curriculum and has a
designated Curriculum Lead, currently the Deputy Headteacher, who oversees many aspects of
this. The Headteacher and senior staff monitor the school’s curriculum, to make sure it is fully
implemented and staff are adhering to school curriculum policies and practice. This will include lesson
observations, learning walks, scrutiny of pupils’ work, pupil voice, feedback from discussions with
teachers, data/assessment outcomes and pupil progress meetings. Monitoring information will be
used to make improvements to ensure that the curriculum is delivered to the expected standard.

Subject leaders review and monitor their subjects (with support/direction from the curriculum lead).
This includes teaching and learning, schemes of work, subject policies and whole school practices that
are important in ensuring continuity and progression in learning for the subject across the school.

In addition, where subject leaders hold Teaching and Learning Responsibility (TLR) posts, there is
an expectation to ensure the standard of teaching/learning in these areas as well as a responsibility
for pupil progress. At Mosspits, TLR subject posts are held for EYFS, Reading, Writing,

Mathematics, Phonics and Computing.

18. Subject Leadership and Middle Leaders
The role of the subject leader is to work with the school’s Senior Leadership team to:

e provide a strategic lead;

e develop schemes of work to ensure coverage of core components and a clear progression
model;

support, offer advice to and inspire colleagues;

provide information on teaching/learning to the Senior Leadership Team;

provide efficient resource management.

keep staff updated and trained, ensuring a high level of subject knowledge and expertise

The school gives subject leaders non-contact time on a needs basis, and TLR post-holders have
regular allocations; this supports them in carrying out the duties involved with their role. The school’s
leaders and the curriculum lead meets regularly with subject leads who are expected to keep
up-to-date with developments in their subject and ensure changes are planned for and communicated.



They review the way the subject is taught in the school and plan for improvement; this development
planning links to whole-school improvement. Each subject leader reviews the curriculum action plans
for their subject to ensure that there is full coverage of the children’s entitlement to the National
Curriculum and access to a knowledge-rich curriculum.

Developing Middle Leadership capability

The school is fully committed to supporting the development of leadership at all levels of the school;
this includes middle leadership. The school’s curriculum lead works specifically with all non-TLR
holders, who are curriculum leaders to support them in effectively leading curriculum areas. Some of
this work has included planned CPD activities both internally and externally, how to monitor effectively,
how to design and implement a knowledge-rich, progressive curriculum, writing action plans and how
to create a subject leader report. All leads attend termly subject leader briefings to keep updated with
current pedagogy and practice in their subject areas. Those teachers who are relatively new to
curriculum leadership are given additional support in this role. The school has found that the
development of middle leaders has had significant impact on the development of the curriculum
across the school and has identified it as a central part of school improvement.

19. The role of the school’s curriculum lead

The school’s curriculum lead has a responsibility to have a complete overview of the whole school
curriculum, ensuring it is mapped out and sequenced as an ambitious progression model, both within
subject boundaries and making powerful links across subjects. The curriculum lead has an overview of
training and development of teaching staff to ensure high quality CPD and subject-specific
knowledge/expertise in subject pedagogy is an ongoing core priority. The curriculum lead takes
responsibility for undertaking actions to ensure the school staff are regularly updated with current
national priorities and current curriculum thinking. This ranges from researching education research
papers and publications on curriculum from a range of sources, attending curriculum CPD such as
SIL’s curriculum forum and curriculum conferences, sourcing subject-specific support from school
improvement partners and specialists and accessing specialist guidance or mandatory documentation
via the Department for Education, Ofsted, or educational and subject advisory organisations such as
the Education Endowment Foundation, the Geography Association or DATA (Design Technology). The
school has entered into partnerships that support work across the school’s curriculum such as the
NW3 Maths Hub, Read Write Inc Phonics programme, Opening Worlds humanities programme and
Haringey Science.

20. Learning environment

The school environment is an important stimulus for teaching and learning across the school. Class
displays in Y1-Y6 all have working walls for English and Maths. Each classroom also displays key
vocabulary in Humanities and Science on a weekly basis, to support learning in these subjects.

French questions and commands, along with bilingual labels are in every classroom from EYFS. Some
classroom boards are used for teaching and learning, whereas others display and celebrate pupil work
and achievement. All year groups have a learning journey outside in the corridor, detailing key learning
from the current topic area. Around the school, every subject is represented by a display board which



is regularly updated showing examples of progression in a strand of the subject across the school
phases.



